UNIVERSITY OF

) SOUTHERN MAINE

August 13, 2013

Uriiversity of Southern Maine's two-year progress report in response
-to the November 29, 2011 acored{_ta’eigﬁ notification

_:_Un:versrcy of Southem Mame ;
PO Box 9300 Portland ME 041 04

__F’ortland Gomam LeW|ston Auburn and Onlme




University of Southern Maine 2013 Fall Progress Report

introduction

The University of Southern Maine {(USM) was re-accredited in 2011. The re-accreditation took
place at a time of significant transition —a new president and provost, a university
restructuring, an increasingly competitive enrollment environment, and a global economic
collapse. The self study was a comprehensive and candid review of accomplishments and
chailenges. The external reviewers noted particular challenges that needed additional attention
from the University moving forward.

These challenges — collection and use of data to inform decision making (2.2, 2.5}; the academic
program review (2.6, 4.9); and student assessment focused on student learning outcomes
(4.49, 4.51, 5.12) ~ have been at the fore as USM has made and implemented strategic plans
amidst diminishing resources.

The challenges identified by the visiting team were not surprising as they were documented
within the seif-study. The confirmation by NEASC provided additional impetus for the university
to focus its efforts. While progress has begun, USM experieniced leadership transitions and
progress has slowed. That said, USM's work to address the challenges outlined by the visiting
team has continued.

This report was drafted in collaboration with representatives from each college, the Faculty
Senate, the Offices of Academic Assessment, Student Success, Undergraduate Programs and
Core Curriculum, and the Provost. The draft was then, in turn, put to the university divisions for
comment, edits, and considerations. The submitted report reflects the foundational work of
many at the university over the past several years and the applied focus of improvement over
the past 18 months. ' -
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Institutional Overview

The University of Southern Maine (USM), a regional comprehensive university within the
University of Maine System, is comprised of three campuses (Portland, Gorham, and Lewiston-
Auburn) and five colleges (College of Arts, Humanities, and Social Sciences; College of
Management and Human Service; College of Science, Technology, and Health; Lewiston Auburn
College; and the University of Maine School of Law}. The University enrolls 7311 undergraduate
and 1990 graduate/law students across more than 115 areas of study. Located in the
population center of the state, USM has long been a strong community partner to businesses,
non-profits, the arts, and social service organizations alike.

USM, like many other institutions across the United States, has been impacted by the financial
crisis that started in 2008. Enrollment growth, program expansion, and campus upgrades
quickly came to an end and the university entered a period of resource scarcity. As the
economic situation was becommg clearer, USM also experienced its first leadership change in
16 years. President Richard Pattenaude left USM to become the University of Maine System
Chancellor and in July 2008 Dr. Selma Botman was hired to lead USM forward.

One of President Botman's first tasks was to engage the university in a strategic planning
process. As the regional public comprehensive university in the most populous area of Maine,
USM had expanded to be “all things to all people.” The expansion fulfilled, in part, an element
of the charter by responding to identified regional and state needs. The expansion also created
an expectation that USM could, and would, answer positively to every new academic program
request, partnership proposal, lab initiative, innovation idea, etc. The change in USM’s resource
reality — made even more dire with the revelation of an eight million dollar deficit — was difficult

to communicate and comprehend. The strategic planning process became USM's “way
forward.” '

As was mentioned in the 2011 self study, the University quickly understood the situation and
took several steps. “Preparing USM for the Future 2009-2014” white paper was the basis for
the strat'egic planning process which identified eight goals for further development.
Simultaneously, the University conducted its first restructuring in thirty years, consolidating
eight schools and colleges into five colleges. The university also worked with the colleges to
determine if further consolidation could be achieved at the academic department level.

Through strategic plannihg and reorganization staff positions and non-academic departments
were eliminated to achieve fiscal stability. This is an iterative process, in which USM is

" continuously reviewing operations for streamlined functionality and subsequent savings: Most
recently USM announced the consolidation of Student Success and Student and University Life
into one division.
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As USM has engaged in on-going self-review for operational improvements and savings, the
student course enrollments continued to decline, decreasing from 10,009 headcount in fali
2008 to0 9,382 headcount in fall 2012, creating additional financial constraints.

By summer 2012 the University was under considerable strain from the diminishing resources,
the fluctuations in enroliment, and the significant institution change. There was a leadership
transition: Provost John Wright retired and a national search yielded Dr. Michael R. Stevenson,
who assumed the Provost position in July 2012. The faculty expressed concern about the
direction of the institution through a vote of no confidence. President Botman requested
reassignment with the University System and stepped down in July 2012. Dr. Theodora Kalikow
was appointed to a two-year term by the new Chancellor of the University of Maine System, Dr.
James Page. President Kalikow began her two-year term in July 2012, which has recently been
extended another year to June 2015.

President Kalikow quickly identified three goals from the existing strategic plan — student
success, fiscal sustainability, and community engagement — that would be the primary strategic
focus for USM. Every major decision, from program review to filling faculty lines, from working
with donors to restructuring divisions, explicitly supports one of these three goals.

To that end, projects that met the tight strategic priority focus continued with renewed energy.
Examples of these projects include:

e The Gorham Experience: A comprehensxve review and action plan regarding aspects of
living and going to school on the USM Gorham campus — a traditional residential
campus. The review included courses and course scheduling, services, activities, and
institutional cultural considerations. '

¢ Foundations of Excellence: A comprehensive review and action plan of the first year
experience with an emphasis on student experiences with an end goai of improved
advising and retention at USM.

o Service Learning/Community Service Learning: A comprehensive review and action plan
to create, encourage, and eventually require a service learning component for every
undergraduate program.

s International Programs: Two new initiatives, an International Study Center and a
Confucius Institute, to provide opportunities for students, faculty, and staff from the US
and abroad to work and study together.

o Academic Programs: Several new programs and approaches that respond directly to
demonstrated local demand such as the BA in Tourism and Hospitality, STEM Pioneers,
and Project Log-in.

e Faculty Commons: A philosophical and physical place for faculty development, including
resources, workshops, support, and home of USM's Digital Commons, an institutional
digital repository for faculty papers, articles, monographs, conference proceedings,
which is searchable and publicly discoverable.
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Also to that end, USM prepared a five-year financial analysis. This identified estimated
operating expenses in excess of predicted revenues for each of the five years. In preparing the
FY2014 budget, USM reallocated $4.6 (3.9%) million of the $116.5 million FY2013 E&G base
budget. In doing so, the University was mindful of the need to find additional base budget cuts
of an estimated $7.6 million between fiscal years FY2015 and FY2018. USM will need to
reallocated almost 2% of the base budget each of these fiscal years to address priorities such as
student scholarships and the deferred maintenance of the university’s physical plant. Strategic
planning will play an even greater role as USM works through this process.

President Kalikow and Provost Stevenson's first full year at USM included listening tours, open
forums, brown bag lunches, and “open coffees” to meet with, fisten to, and talk amongst the
facuity and staff throughout the University. Faculty participation dwindled somewhat in the
second semester as the union, who have been working without a system-wide contract for over
two years, voted to “work to rule”.

President Kalikow announced in early June 2013 a “direction package” process that will take
place over the summer and throughout the 2013-2014 academic year, making sense and use of
all of the planning documents that have been generated at USM over the last five years. The
emphasis will remain on the three goals, and this process will focus on using data and university
resources to align visions, ideas, and innovations with the stated goals to move USM forward.

The 2016 fifth-year interim report will provide a fine granular review of USM's successes as the
institution continues the iterative process of assessment, planning, implementation,
assessment, revising, updating, and assessment again. Success is not a one-time function, and
this overview for our 2013 progress report indicates where USM has been over the last few
years and the positive direction in which it is headed.
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Areas of Focus

Use of Institutional Data ,

The University of Southern Maine uses institutional data on a regular basis. The data requests
are submitted to the Office of institutional Research (OIR) which either produce the report
themselves or coordinates the information from a source within the University. The data uses
are as varied as they are constant and the many standing reports reflect the diversity of
institutional data that is being relied upon for decision making, planning, and evaluation. (2.2,
2.5)

In addition to the standing reports, OIR also recognizes the need for custom reports and has a
webpage to request these reports. If OIR recognizes a pattern of request that data becomes
available as a standing report. {2.2) Examples of standing reports either produced by OIR or
coordinated throughout the University include: {Appendix A}

e Adrission Report: A weekly and monthly report that provides constant detail on the
number of applications, admissions, enrollments, and deposits for first time, transfer,
and graduate students. The monthly report provides the same details, broken out by
College and individual academic program.

e Performance Indicators: A semester report that provides detailed information to the
Provost and Deans across several performance indicators including student credit hours
per faculty FTE by program, academic plans by program, and degrees awarded by
program. ' .

e Retention: A semester report that indicates where USM has had success and chalienges
in retention across the university. It is broken out by academic program.

e Factbook: An annual report that provides a wide array of institutional data including fall
and spring enrollments by program, demographics, student credit hours, student credit
hours by type of degree, academic plans by departments (number of students
majoring), and more.

e By the Numbers: An annual pamphlet that provides considerable demographic data on
the entire USM student body.

e Common Data Set: An annual report that adheres to standards and definitions used by
the U.S. Department of Education and is reviewed by the CDS Advisory Board.

e Academic Program Review: An annual data set that is automatically generated and
provided to the programs undergoing their academic program review.

e NSSE/FSSE: A biennial report that provides student perspective data on outcomes,
effort, community engagement, and diversity.

The President's Council, which is comprised of the head of each major division, reviews data
from across the University to inform decisions and next steps. Recent examples of such include
budget discussions, hiring decisions, and revising visiting professorships. (2.2, 2.5)
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USM has made headway with data and data analysis, but there is still a ways to go. The primary
obstacle is trust. Historically data was generated at a more local level, e.g. within a department,
and USM has been challenged in establishing standard definitions and methodologies. The
University has made progress in eliminating the development of secondary data systems and
increased the reliance on the data and reports generated from the student information system.
Additionally, the use of census data has become the norm and there is an increased
understanding of the advantages and limitations of both census data and “point in time” data.

Efforts to work through these issues include explanations, standard definitions, and standard
methods for running queries. Consistency is the University's best answer to the question of
validity. The University leadership has also indicated that it is relying on the census data as the
official data of the institution. Additionally, OIR is currently in the process of identifying reports
that will be used routinely to answer key questions. These reports will be available to the entire
University community. '

A common understanding of data is, of course, essential to the University. In reviewing progress
towards goals and support of the mission, the University has to rely on the data that is available
through OIR to determine if USM is headed in a sustainable direction. The 2008-2011 strategic
planning and the currently occurring “direction package” process is the evaluative work that
ensures USM's adherence to mission and goals. (2.5).

The Provost and Deans annually review the progress of the Colleges towards their respective
goals and evaluate pilot programs and auxiliary efforts. One such pilot is a student advising
program within the College of Arts, Humanities, and Social Sciences. Review of the program
includes quantitative and qualitative data collection through surveys and analysis of retention
numbers. (2.5) -

Additionally, the University of Maine System Office has instituted a system-wide “Data
Warehouse” that is comprised of information housed in MaineStreet Campus Solution. The
initial work includes standard reports for Admissiens, Financial Aid, and Retention. Eventually
the standard reports will expand to cover all of the accessible data. There are representatives
from all seven System universities working on the Data Warehouse and eventually on topic
specific “Data Marts”. USM has representatives from OIR, Assessment, Admissions, Registrar,
Student Success, and Student Financial Services working on this project, which will provide
uniform, high-level data and reports across the System.

Moving forward the University will continue to work on the common understanding of
University data using standard definitions and standard methodologies. It will ensure that IPEDS
and CDS definitions are carried throughout the institution and in conjunction with the
University system Data Warehouse. The proactive approach to providing data will also
continue, forging seamless streams of information that enable the decision-making process.
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The University can always improve upon self review. It is aware of such and is consistent in the '
progress it has made with systematic reviews of academic programs, as noted below. (2.5, 2.6,
4.9)

Academic Program Development and Review

The University of Southern Maine institutional policies on program development, approval,
administration, and review are guided, primarily, by System policies. Undergraduate and
graduate programs are developed by faculty to address an identified state or regional need. The
new program approval, ultimately, rests with the Board of Trustees. Having said that, the
process involves a two-tier development series {Intent to Plan and Program Proposal) which the
faculty must complete for a proposal to become a degree-bearing program. At each tier the
proposal must pass through the respective college and the USM Faculty Senate before being
presented to the Provost who has to approve and then forwards to the President who also has
to approve before forwarding to the System offices. (4.9)

Programs are administered by faculty who develop the curriculum, learning outcomes, and
progression pathways. Reviews are initiated by the Provost, conducted by the faculty with an
external team site visit, with final recommendations being approved by the Provost for
implementation. (4.9)

Within the framework of the System policy USM ties every aspect of the academic program
cycle — development, implementation, review, and, when necessary, suspension and
elimination — to the institution’s mission and purpose.

The University understands the importance of fulfilling the charter of providing an accessible
education to the citizens of Maine and responding to economic and workforce development
throughout the state. ' :

It is important to note an increased effort at the System level to reduce program duplication
and increase collaboration among the seven institutions within the System. As such, while
program proposals are being developed faculty are encouraged to conduct research to
determine if the degree is already offered. Additionally, during the first tier of the proposal
process faculty may be encouraged to work with other Universities within the System to broker
a program or determine a method to share resources that will serve two institutions and thus
more of the Maine population. {4.9)

In specific regard to academic program reviews, USM has an established policy of reviewing
academic programs every seven years. There is a master schedule of reviews {Appendix B} that
was developed in conjunction with the college Deans and Associate Deans with input from the
programs and which also includes specific program accreditation. (2.5)

Accredited programs are expected to cofnplete the academic program review but may petition
the Provost and their respective college Dean to request that the accreditation self study and
external review serve as the program review (Appendix C). (2.5, 2.6, 4.9)

7
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Every academic program review includes:

» A self-study: These studies address the mission and goals of the program, how the
program meets the mission and goals of the institution, student learning outcomes and
assessment, the program courses, the program students, and changes since the last
program review. Data are automatically generated from Institutional Research and
Assessment which is forwarded to the program at the beginning of the process of
researching and writing the self study. (2.6, 4.9)

e An external review team: The team receives the self study, conducts a site visit including
facility tours, interviews with administrators, faculty, staff, and students, and
operational assessment, and files a report to the program and college Dean. The current
composition for the external review teams is one reviewer from USM, one from an
institution within the University of Maine System, and one from a NEASC accredited
institution. The names and brief bios of several potential reviewers are compiled by the
program and forwarded to the Dean and Provost who issue the invitation to the
external reviewers. (2.6}

o An action plan: The action plan/recommendations are drafted collaboratively by the
Dean and the Provost predicated on the complete academic program review packet: self
study, external review, program response to the external review, and Dean letter. (2.5,
4.9) '

The academic program review process is completed after the Provost and Dean meet with the
program Chair to discuss the action plan including expectations and implementation. Every year

“thereafter the Dean works with the program to determine if progress is being made in relation
to the action plan. {2.5) A mid-cycle report provides further evidence of progress.

Academic programs that have recently completed their program review include French, Political
Science, Philosophy, Environmental Science, Geoscience, Leadership Studies, Physics, and
Women and Gender Studies. All are working with their respective action plan to guide the
program over the next several years.

The University currently does not have a master schedule to conduct periodic reviews of non-
academic program areas. The decisions to conduct these reviews are typically made by the
senior leadership team and are strategic with the goal of optimizing workload and output.

When non-academic program area reviews do take place a consuitant {academic, non
academic, or consulting firm) is hired using a request for proposal process. The review and site
_ visit are like that of the academic program review — information and data collection/review,
interviews, facility tours, operational assessments — which result in a report with
recommendations for implementation. The decision to implement rests with the divisional
leadership for that particular area. Recent examples of non-academic program area reviews
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include the Office of Research Integrity and Outreach with the consulting group HRP and also
the Office of Sponsored Programs with the consuiting group Huron. {2.6)

Moving forward the University will continue to fine tune the Academic Program Review process
based on feedback from the departments and the college Deans. The University will also focus
on short- and long-term follow through of the program action plans.

Assessment and Assessment of the Core Curriculum

In response to the NEASC accreditation, a new University-wide Assessment Com mittee was
formed in early fall 2012, consisting of five faculty members and three administrative
personnel. The purpose of the Committee was to establish an assessment cycle, coordinate the
institutional and program assessment projects happening on campus, and serve as a monitoring
board for addressing the NEASC standards on assessment.

e The Committee designed a process and form {i.e. Assessment of Student Learning Plan
(ASLP)) to coliect information from each academic program regarding assessment of
student learning. (Appendix D) ' ‘

s In early May 2013, each department/program was asked to complete and email the
form to the Office of Academic Assessment. Thirty-three of 43 departments that have
degree programs submitted their information (77%), and ten departments failed to
submit their assessment forms {23%). Results from this survey indicated that 17
departments have ongoing assessment plans in place, eight departments have recently
started the assessment process {i.e. currently writing student learning outcomes, or
developing assessment measures), and eight departments have not yet started the
assessment process in their programs.

o The Assessment Committee is scheduling meetings during the fail 2013
semester with the respéective department chairs to discuss the ASLP in
detail. Specifically, the committee will provide information about
assessing student learning and explain the importance of using
assessment findings for improving the academic program. The highest
priority is to meet with the 18 departments that either didn’t reply or
have not yet started the assessment process. The Assessment Committee
will provide assistance and guidance to these departments throughout
the year so that they move forward towards an outcomes-based
assessment process. (Please see below for additional campus-wide
assessment activities planned by the Assessment Committee.)

s The Assessment Committee has planned several activities/tasks which address the
NEASC assessment standards. Beginning fall 2013 there will be more administrative
support to assist departments and programs who are having a difficult time starting the
process of assessing student learning. These activities/tasks include:

o Faculty development workshops will be scheduled in the newly-
developed Faculty Commons. There are several faculty on the campus
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who continuously assess what students are fearning and are using the
results effectively; i.e. to improve their curriculum, to provide new
learning opportunities for students in their program, and to closely
examine advising and student services. The Assessment Committee will
recruit these faculty members to give presentations/seminars to other
faculty in the areas of identifying student learning outcomes, selecting
assessment methods, and using the assessment data for improvement.
(5.21)

o The Office of Academic Assessment will provide ongoing assistance
during the academic year to any department/program facuity who would
like help focusing on outcomes-based assessment. Resources, templates,
and technical assistance will be available: information on how to create
student learning outcome statements, examples of direct measures,
establishing and evaluating student performance criteria, curriculum '
mapping, implementing an ongoing assessment cycle, analyzing the
assessment data, and using evidence of student learning to make
improvements. (4.48) '

o Awebpage on the Academic Assessment website is under development
to provide academic departments with examples of good assessment
practices, as well as access to other departmental assessment plans. The
respective Schools of Nursing, Social Work, and Education all have well-
developed student assessment plans which serve as models for
departments with under-developed assessment plans. The webpage will
also enable the Assessment Committee to monitor which programs are
following the assessment standards and which programs need further
assistance in developing or implementing an ongoing assessment cycle.
(4.51)

There are several ongoing assessment studies which are facilitated by the Office of Academic
Assessment. These studies examine undergraduate student perspectives about their learning,
to review student performance and course prerequisites, and to collect evidence on how
students perceive their undergraduate program and campus services. Once the data are
“analyzed, reports are distributed to the university Directors, Chairs, and Deans for review and
to make further improvements throughout the University. {(4.49)

The most recent assessment projects are listed below and include tracking student
performance and using course-embedded questionnaires:
¢ Program/Course Assessment:
o - Freshmen Seminar Courses {(courses for conditionally-admitted students)
o Introduction to College Writing, ENG 104 and ENG 100 courses
o Remedial and College-level Math courses (MAT 009, 101 and MAT 105, 108, 120)

10
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o Russell Scholars program (students in a living-learning community)
o Academic Alert program {examining profiles of students who have been alerted
for poor grades)

e Graduating Senijor Survey and Recent Graduates {Alumni) Survey: Both surveys were
designed in-house and distributed to current seniors and recent graduates in June 2013
to obtain information about what students do after graduation.

e Departmental assessment: Short-term projects which assist departments with tracking
student grades, or conducting student surveys, focus groups, exit interviews, etc. upon
request. Recent projects include: examining student grades for two years in the
Introductory Chemistry course to review course prerequisites, conducting student focus
group sessions for the Computer Science program in order to gain insights about the
curriculum in the introductory courses, and distributing online student surveys for
Women’s Studies majors and the Economics majors to collect information about
learning outcomes and reviewing course sequencing.

e NSSE-FSSE surveys: the NSSE 2012 survey data has been used in several ways, 1) to chart
student progress on the five program goals of general education, 2) to examine the
freshman year by reviewing the differences between NSSE and the Foundations of
Excellence survey responses, and 3) to examine diversity-related issues on the campus.
(2.2) '

Additionally, as was noted in the 2011 self study and in the 2011 accreditation letter, USM is
ensuring student learning outcomes and assessment at each stage of the Core.

USM Core assessment as designed and approved in 2012 by the long-standing faculty-led USM
Core Curriculum Committee (4.51) consists of a combination of annual or otherwise periodic
direct and indirect assessment of student learning in relation to the vision, goals and outcomes
of general education at USM (4.48).

Wherever possible, both to achieve efficiency and to assure meaningfully coordinated inquiry
into student learning, Core assessment activities are aligned and integrated with degree
program assessment through USM’s recently adopted Assessment of Student Learning Plans
(ASLP). The USM Core is assessed at the course and program level (4.49), directly in relation to
course and program level outcomes and goals (4.48, 4.49). The Core assessment activities are
currently supported by grant funds through 2013 and will be sustained by the Core department
budget thereafter (4.51).

The overall Core assessment plan is described here in brief. A diagrammatic overview of Core

assessment is provided {Appendix E), and a complete set of Core assessment documents is also
provided (Appendix F).

11
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e Rationale: The purpose of assessment in USM’s Core Curriculum is to sustain and

strengthen student learning within and across courses in the curriculum. Assessment is
intended to support faculty teaching and student learning in relation to USM’s Vision,
Goals and Outcomes for general education, and to contribute to the University-wide
conversation about the learning that matters.

Assessment of Entry Year Experience {EYE): Indirect assessment of EYE is provided
through the use of standardized course assessment forms and a customized EYE student
survey performed by the Office of Academic Assessment. The latter is administered
once annually in the fall. To date, the survey has been utilized to help EYE faculty
understand and respond to issues of student absenteeism and study skills and habits
(4.49). Faculty review of these data has led to modified assignments and attendance
policies where appropriate (5.21). Direct assessment of student learning is conducted
annually each fall through faculty review of samples of student written work in refation
to selected EYE outcome(s), utilizing a faculty approved rubric. To date, data from this
direct assessment have resulted in faculty modifying the writing prompt and the rubric
used in the assessment and modifying assignments directly related the selected '
outcome (analytical skills) (4.48). Reports are generated by USM’s Office of Academic
Assessment and Office of Undergraduate Programs/Core Curriculum and distributed for
faculty review, discussion, and implementation of any recommendations. Next year
direct assessment of EYE will continue to focus on outcome 2, and faculty will again
review writing samples to determine the efficacy of the modified prompt and the rubric,
and also to begin to more directly track student progress from the beginning to the end
of the semester, focusing especially on student analytical skills. .

Assessment of College Writing: Assessment of College Writing is primarily the
responsibility of the Director of College Writing, with support from the Office of
Academic Assessment. College Writing assessment occurs annually or otherwise
periodically through indirect assessment of grades, retention, and faculty ratings of
student preparation and learning needs. The Director also coordinates periodic direct
assessment by faculty of student writing samples using a common rubric (4.48, 5.21).
Over the next two years assessment of College Writing will focus on tracking student
performances in the face of planned changes in the College Writing Curriculum and
learning outcomes, as USM modifies the current structure of ENG 100 College Writing
and ENG 104 College Writing Intensive.

Assessment of Ethical Inquiry, Social Responsibility, and Citizenship (EISRC): Indirect
assessment of EISRC courses is provided every semester through standardized course
assessment forms; a new customized EISRC survey is currently in development by EISRC
faculty (5.21). Departments which offer EISRC courses are instructed to include their
own EISRC course assessment as part of their annual program review assessment
activities on USM’s ASLP. Direct assessment of EISRC is conducted annually each fall
through faculty review of samples of student written work in refation to selected EISRC
outcome(s), utilizing a faculty approved rubric {AAC&U’s Ethical Reasoning VALUE
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rubric). To date, data from this direct assessment have resulted in faculty modifying the
writing prompt and endorsing the use of the VALUE rubric {4.49; 5.21). Reports are
generated by the Offices of Assessment and Core, respectively, for faculty review,
discussion, and implementation of any recommendations. Next year assessment of
EISRC will continue to focus on learning outcomes 1 and 2 {analyzing conflicting goals
and making informed decisions), tracking directly student progress between the
beginning and end of the semester, and determining the efficacy of the modified writing
prompt and the adopted VALUE rubric.

Annual Assessment of Capstones: Capstone assessment will occur in the departments as
part of their application of the ASLP adopted by USM’s Assessment Committee, allowing
alignment and integration of departments’ general education and degree program
assessment activities. The next step in Capstone assessment is continued review of
proposed Capstone courses by the Core Curriculum Committee. Committee review of
courses over the next 2-3 years will focus on assuring that Capstone courses incorporate
learning experiences and assessment mechanisms that relate directly to the Capstone
outcomes.

Assessment of Department-based introductory Core courses through Blue Prints and
ASLP: The Core Curriculum Committee adopted in 2012 a process for outcomes
adoption and assessment in department-based introductory Core courses which also
function as major requirements. This process requires departments to align course and
Core outcomes, adopt standardized blueprint/template cover-page for all Core course
syllabi, and develop assessment plans for their introductory Core courses. Departments
are instructed to integrate this assessment with their participation in USM’s ASLP for
degree programs. Departments may submit Core assessment data as part of their ASLP
and/or they may submit ASLP assessment plans and data as part of their Core
assessment blueprints. The Core Curriculum Committee anticipates a cyclical approach
to assessment of student learning in department Core courses as there are over 300 of
them. First use of this assessment protocol is anticipated in fall 2013, if the timeframe
allows for alignment and integration {4.49, 5.21). The next step in this part of the
assessment work is that in 2013-2014 the Core Curriculum Committee will introduce the
biue prints to departments through a series of workshops and department visits, and
provide instruction in biue print completion. Departments will begin to submit their
blueprints for CCC review during spring 2014.

Program level assessment: USM assesses the 5 Goals for General Education using

relevant NSSE items. The Office of Academic Assessment produces an biennial report of
these data and this is reviewed by the Core Curriculum Committee (4.49). The next step
in program level assessment using NSSE is to take stock of the progress toward the 5
goals when the first graduating class completes the curriculum {2015 and 2016 for 4 and
5 year graduates). '
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Professional development/training: Faculty and staff members attend both in-house and
conference-based training and workshops focused on outcomes-based assessment both
of general education and learning in the majors. For example, past faculty attendance at
AAC&U national assessment meetings led to faculty adoption of the direct assessment
approaches in EYE and EISRC described above, and to the blueprint assessment
approach to department-based Core courses also described above {4.51). Assessment
workshops and other assessment-related faculty develdpment activities are being
planned for our newly created Faculty Commons {4.51). It is anticipated that
departments whose ASLP show on-going cycles of assessment will provide replicable
models of their work through Facuity Commons workshops and other activities. The
next step in professional development and training involves three workshops scheduled
in our new Faculty Commons. These workshops are will help faculty with outcomes-
based learning and assessment through a focus on active pedagogies and through
faculty demonstrations of their own course-based assessment experiences. '

E-portfolio: A one-year pilot of e-portfoiio was conducted during 2012-2013 to
determine its possible use for direct assessment of student learning products, especially
in relation to the community engagement goal identified by President Kalikow from
USM'’s strategic plan (4.51). To date, the pilot has involved approximately 900 USM
students in approximately 45 courses. The next step in e-portfolio assessment is to run
an additional pilot year in a variety of undergraduate courses, ranging from Entry'Year
Experience to Capstone, and including non-Core courses in the majors. The purposé of
this second pilot year is to determine the viability of an e-portfolio system for USM’s
students, in terms of cost, logistics, infrastructure and technical support, etc.
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University of Southern Maine

Factbook 2012-2013

Fail Enroliment Counts

Fall Enrcliment

Fall 2009 2010 2011 2012
Undergraduate .
Degree Seeking 6558 6584 6378 6482
Full Time 4649 4612 4418 4513
Part Tima 1909 1972 1960 1969
Non-Degree Seeking 1060 a77 933 925
Full Time 41 57 55 38
Part Time 1019 920 878 887
Total Undergraduate 7618 7561 7311 7407
Graduate
Degree Seeking 1322 1431 '141_4 1388
Full Time 526 580 543 558
Part Time 756 851 871 830
Non-Degree Seeking 448 a79 298 305
Full Time 6 5 3 3
Part Time 442 374 295 202
Total Graduate 1770 1810 1712 1693
Law :
Degree Seeking 261 275 273 276
Full Time 256 262 262 259
Part Time 5 13 11 17
Non-Degree Seeking 6 8 5 6
Euli Time 4 6 3 6
Part Time 2 2 "2
Total Law 267 283 278 282
Total Enroflment 9655 9654 9301 9382
‘ Total Degree Seeking 8141 8280 8065 8146
Total Non-Degres Seeking 1514 1364 1236 1236
Total Full Time 54382 5522 5284 5377
Total Part Time 4173 4132 4017 4005

Notes:

National Student Exchange Students are counted in the Non-Degree Seeking category.

Degree seeking includes students pursuing certificates and doubile majors

For financial aid purpases, a full time Undergraduate or Law student is defined as taking 12 or mare
student credit hours in a giver semester. A full time Graduate student is defined as taking 9 or

Office of Institutioral Research ond Assessment

11/6/2012



University of Southern Maine
Factbook 2012-2013
Fall Enroliment by Type of Degree

Enrollment Degree SeekingCount.  ~  Fall 2009 2010 2011 2012
Undergraduate

Baccalaureate : 6558 6569 6356 6451

Full Time 4649 4612 4418 4513

Part Time 1909 1957 1938 1938

Certificate 0 15 22 31

Full Time . ] 0 0 ]

. Part Time 0 15 22 31

Total Undergraduate 6558 6584 6378 6482

Graduate

Certificate of Advanced Study - 49 57 71 58

Full Time 1 0 -0 ’ 1

Part Time 48 57 71 57

Certificate of Graduate Study 36 77 66 14

- Full Time 0 1 0 o}

Part Time 36 - 76 - 66 44

Master's 1215 1272 1245 1230

Full Time 513 563 534 544

Part Time 702 709 711 684

Doctorate 22 25 32 56

Full Time 12 16 g 13

Part Time 10 ] 23 43

Juris Doctor 261 275 273 273

Full Time 256 262 262 259

Part Time 5 13 11 14

Master's of Law 0 0 0 3

Full Time 1] o] 0 0

. Part Time 0 0 0 .3

Total Graduate 1583 1706 1687 1664

Total Degree Seeking Enroflment 8141 8290 8065 8146

Notes:

National Student Exchange Students are counted in the Non-Degree Seeking category.
Degree secking includes students pursuing certificates and deuble majors
For financial aid purposes, a fuil time Undergraduate or Law student is defined as taking 12 or more

student credit hours in a given semester. A full time Graduate student is defined as taking 9 or
more student credit hours in a given semester.

Office of Institutional Resedarch and Assessment 11/6/2012



University of Southern Maine
Factbook 2013-2013
Spring Enroliment Counts

Spring Enroliment 2010 2011 2012 2013
Undergraduate
Degree Seeking 6339 6343 6143 6060
Full Time 4339 4312 © 4087 4037
Part Time 2000 2031 2056 2023
Non-Degree Seeking 801 654 6579 578
' Full Time 60 60 40 36
Part Time 741 594 639 542
Total Undergraduate 7140 6997 6822 5638
Graduate
Degree Seeking 1380 1410 1412 1376
Fuli Time 523 561 551 535
Part Time 857 849 861 841
MNon-Degree Seeking 404 45 301 217
Full Time 10 2 3 1
Part Time 394 343 298 276
Total Graduate 1784 1755 1713 1653
Law .
Degree Seeking 254 - 268 267 270
Fuli Time 245 247 245 245
Part Time 9 21 22 25
Non-Degree Secking q 6 3 7
Full Time 4 5 3
Part Time 0 1 o 1
Tatai Law . 258 2714 270 277
Total Enroliment 9182 5026 8805 B568
Total Degree Seeking _ 7973 8021 7822 7706
Total Non-Degree Seeking 1209 1005 983 862
Total Full Time 5181 © 5187 4929 4860
TJotal Part Time 4001 3839 3876 3708

Note: National Student Exchange Students are counted in the Non-Degree Seeking category.

For financial purposes, a full time Undergraduate or Law student is defined as taking 12 or more student credit hours in a
given semester. '

A full time Graduate student is defined as taking 9 or more student credit heurs in a given semester.

Office of Institutionaf Research and Assessment 3/8/2013



University of Southern Maine
Factbook 2012-2013
Spring Enroliment Counts by Type of Degree

Enrofiment Degree Seeking Count: Spring 2010 - 2091 2012 2013
Undergraduate

Baccalaureate 6322 6327 6119 6036

Full Time 4335 4310 4087 4037

Part Time 1983 2017 2032 1699

Certificate 17 16 24 24

' Full Time 0 2 0
Part Time 17 14 24 24
Total Undergraduate ' 6339 6343 6143 6060
Graduate

Certificate of Advanced Study 53 58 56 58

' Full Time 1 4 o 1

Part Time 52 54 56 55

Certificate of Graduate Study 64 B5 72 43

Full Time a 0 o] .

Part Time 64 a5 72 43

Masters 1238 1246 1250 1225

Full Time 507 545 541 523

Part Time 731 701 709. 702

Dactorate - I3 21 3 52

Full Time 1s . 12 10 11

Part Time 10 9 24 41

Juris Doctor ’ 254 268 267 267

Fuli Time 245 247 245 244

Part Time 9 21 22 23

Master's of Law 3

Full Time 1

Part Time 2

Total Graduate 1634 1678 1679 1646

Total Degree Seeking Enrotiment 7973 BOZ1 7822 7706

Note: National Student Exchange Students are counted in the Non-Degree Seeking category.

For financial purposes, a full time Undergraduate or Law student is defined as taking 12 or mare student credit hours in a
given semester.

A full time Graduate student is defined as taking 9 or more student credit hours in a given semester.,

Office of Institutional Research and Assessment i 3/8/2013



University of Southern Maine
Factbook 2012-2013
Major Academic Plans

Arts, Humanities and Saocial Sciences

Departiment Fall 2009 2010 2011 2012
ATt - -
Baccalaureate _

Art 103 100 ’ 70 B84
Art- DM 2 1 2 S
Art Candidate - BA 8 2 18 7
Art Candidate - BFA 12 3 31 13
Art Education 45 45 27 23
Music - BA ’ ' 21 16 23 23
Music Educaticn 74 67 62 71
Music Education - DM 1 '

. Music Performance 78 ] 57 57
Musical Theatre : 4 7 10 14
Studio Art 85 71 58 61
Theatre 67 84 o1 47
Theatre - DM . 1 2

Graduate
Compositicn 3 4 3 2
Conducting 6 1 1 2
Jazz Studies 1 3 3 4
Music Education 3 2 4
Music Performance 10 9 11 10
Total 523 464 433 423
Humanities '
Assoclates
Asgoc Liberal Studies ' : 3
Baccalaureate
English 214 ' 201 188 175
English-DM 4 3 6
French 19 . 18 12 14
French - DM 1
History 136 123 129 124
History -DM - 5 5 3 6
Liberal Studies 31 85 96 130
Philosophy 42 32 30 a4
Philosephy - DM 1 4 S 4
Graduate .
American & New England Studies 26 32 29 29
Creative Writing 94 94 92 90
Total: 575 554 588 622

Office of Institutionaf Research end Assessment ) } : 11/9/2012



Department Fall 2009 2010 2011 2012
Interdisciplinary
Baccalaureate
Salf Designed 72 67 51 35
Self Designed - DM 4 2 g 12
Total 76 75 59 47
Social Sciences
Baccalaureate
Communication 206 188 183 186
Communication - DM - & 7 11
Criminology 139 147 139 135
Criminology - DM 4 3 5 8
Economics 23 35 18 28
Economics - B5 19 22 24 30
Economics - DM 1 2 2 3
Media Studies 124 142 136 133
Media S'_:udies -DM 6 13 12 14
Political Science 128 114 100 106
Political Science - DM 2 8 4 &
Sociology 103 95 71 65
Sociology - DM 2 4 4 3
Total 777 779 705 728
Arts, Humanities and Social Sciences Total 1951 1912 1785 1820

Al major academic plans are those that were active on the Fall Census Date: Octobear 15, 2012

All majar academic plans are counted for each student {i.e., dual majors, second & third majors, etc.)

Office of Institutional R ch and A

11/5/2012



University of Southern Maine

[5M)

Factbook 20122013
Major AcademicHans
Law
Department Fall 2009 2010 2011 2012
Law
Juris Doctor 263 279 275 274
Master of Law 3
Total 263 279 25 AT
Law Total 263 279 275 277
Lewiston Auburn
Department Falt 2008 2010 2011 2012
Lewiston Auburn
Certificate
Creative Leadership/Global Sr 1
Leadership Sudies 1 1
Lean Leadership
Baccalaureate
Asts and Humanities 2 23 26 33
Asts and Humanities - DM i 1
Leadership & Org Sudies 86 85 97 a8
Leadership & Org Qudies - DVt 3 5 8 4
Natural & Applied Sdences 58 a4 45 53
Social & Behav Sdences 184 206 198 201
Sodd & Behav Sdences - DM 5 8 3 2
Certificate of Graduate Judies
Leadership Sudies 1 1 2
Graduste ' '
Leadership Sudies 26 20 25 24
Occupationa Therapy 61 62 63 70
Total 458 451 466 491
Lewiston Auburn Total 458 451 466 491

All major academic plans are those that were active on the Fall Census Date: Oxtober 15, 2012

All major academic plans are counted for each student (i.e., dual meajors, second & third majors, etc)

Office of Institufional Research and Assessment

V92012



University of Southern Maine

Factbook 2012-2013
Major AcademicHans
Management and Human Servioss.
Department Fait 2009 2010 201 2012
Business
Certificate
Accounting 1 17 23 29
Risk Management & [nsurance . 1 7 3
Baccalaureate i
Accounting 135 147 177 182
Accounting - DM 3 11 10 3
Accounting and Fnance 49 16 8
Accounting and Finance - DM 1 )
Business Administration 142 . 83 54 36
Business Administration - DM 5 1
Finance 71 a1 86 78
Fnance - DM 3 7 6
General Management 292 zr cr Y| 332
CGeneral Management -DM 8 (-] § 9
Markeding . 107 127 125 111
Marketing - DM 1 3 3 9
Pre-Accounting 1
Pre-Accounting and Anance 2 1
Pre-Business Administration 16 10 1 1
Fort Management 20 45 80 68
Fort Management - Did 2 2
Craduate
Accounting : 25 10 3 2
Business Administration . 117 121 127 133
Total 994 1026 1032 1013

Office of Institutional Research and Assessiment 112012



Department . Fall 2009 2010 2011 2012

Education & Human Development
Certificate of Advanced Sudies -
Aduit Learning - 3 2 1 3
Counseling : 8 13 10 4
Educational Leedership 25 26 43 3B
Engfish as a Second Language : 1 3 2
Literacy Education 10 15 17 13
' Certificate of Graduate Sudies ‘
Applied Behavior Analysis : 14 5 7 6
Assistant Principai 33 37 29 13
Athletic Administrator 1 1 3 2
CQuiturdly Responsive Practice 1 3
Early Language and Literacy 3
English as a Sscond Language 3 3 7
Gifted and Talented 1
Literacy Education 11 .5 9 &
Mental Health Rehabilitation - 7 4 2 5
Response to intervention 2
Graduate .
Abilities & Disabil Sudies ' 7 1 30 35
Aduft and Higher Education 39 39 52 a7
Applied Literacy 6 4 10 5
Counseling 141 131 135 126
Educational Leadership 35 46 58 51
Educational Fsychology 5 11 16 21
Literacy Education 41 43 47 52
Professional Educator 56 49 24 16
School Psychology ) 5 2 1 1
Teaching and Leamning 179 191 135 169
Doctorate
School Psyctiology 25 24 28 27
Total 685 701 715 650
Interdisciplinary
Baccalaureate
Tourism and Hospitality ' 13

Total 13

Cffice of inslitutiohal Research and Assassment 11792012



Management and Human Services Total

All maior academic plans are those that were active on the Fall Census Date: October 15, 2d12

Al major academic plans are courted for each student {1.e., dual majors, second & third majors, etc)

Office of Ingtitutional Ressarch and Assesement

. Department Fall 2009 2010 2011 2012
Muskie
Certificate
Applied Geographic Information 2 1
Baccaleureate
Geography/ Anthropology 62 64 43 54
Geoaraphy/ Anthropology - DM 1 1 1 2
Certificate of Graduate Studies
Applied Research & Bval Meth B8 4 9 4
Child & Family Policy & Manage 1 1 2
Community Flanning & Develop 5 5 5
Health Policy and Management 2 2] 8 5
Non Profit Management B 12 7 7
Performance Management & Meas 1 2 3
Practice Management 3 2 2
Public Health 4 6 6 5
Sodal Policy Andlysis 1
Graduate
Community Hanning & Develop 28 38 36 27
Health Policy and Management 25 27 3 13
Public Health 3
Public Health - DM 1
Fublic Policy and Management 69 70 55 50
Dodlorate _ .
~ Rublic Policy 1 3 22
Total 218 245 211 235
Sodial Work
Baccalauregte
Social Work 15 140 147 157
Social Work - DM 1 2 1 3
Graduate
Social VWork 75 a7 79 80
Total 232 239 227 240
2129 211 2185 2151

482013



University of Southern Maine

Factbook 2012-2013
Adtive Major Academic Plans
Sdence, Technology & Health
Department Fall 2009 2010 2011 2012
Engineering & Physical Ssiences
Baccalaureste
Applied Technical Education - 9 6 4 1
Applied Technical Leadership ) 23 23 17 19
Biochemistry 7 10 25 206
Chemistry - D 1 3 4 2
Chemistry-BA 16 9 4 4.
Chemistry-BS : 16 25 25 32
Computer 3ience a3 a7 106 127
Computer Sience -TM 2 1 1 1
Bectrical Engineering 70 56 59 78
Bedrical Engineering-DM . . 1 3 1
Geology . : 1 1
Geosdiences - BA 13 14 13 10
Geosciences - BS ‘ _ 6 6 11 18
Geosdences - DM _ 1
Industrial Technology . 47 - 160 188 169
Mathematics ' 69 63 56 58
Mathematics - DM 1 1 2 2
Mathematics Education 6 g 12
Mechanical Engineering 64 66 72 a5
Mechanical BEngineering - DM 1 1
Physics 16 19 16 16
Physics - DM . 1
Technology Education 3 4 :
Transfer Prgrm in Engineering 16 13 13 19
Certificate of Graduate Sudies :
Software Systems : 1
Ratistics 1 2
Graduzte -
Computer Sdence 1 13 13 14
Manufacturing Systems ' 1 :
. Satistics ] 10 10 10 16
Satistics -OM 1
Total 600 607 633 718

Office of Ingtitutionat Ressarch and Assesament a2



Department Fall 2009 2010 2011 2012
Environmental Health & Life Sdences
Asspdiagtes
Assoc Therapeutic Recreation 1
Baccalaureate
Athletic Training 95 108 89 L2 7]
Biology 264 295 329 364
Biology - DM 2 3 2
Envirohmental Fanning & Policy 15 25 21 29
Ewironmental Safety & Health 1 5 2
- Bnvironmental Safety & Health - Divi 1 1
Environmental Scence - BA 22 16 12 9
Bvironmental Sence -BS 35 52 &2
Environmental Ssience - DM 1 2
Exercise Physiology 37 45 45 3B
Exerdise Physiclogy - Dt 1
Health Fitness 64 . 63 & 65
Health Ftness - OV 1
Health Sdences 68 117 147 176
Linquistics 66 61 61 70
Linguistics - DM 2 3 3 2
F'syd'lology 316 KKy | 292 23
Psychology -0V 1 3 7 9
Sports Medidne 1 '
Therepeutic Recreation 39 36 K%} K]
Craduate
Applied Medical Stiences 12 1" 17 16
Biology 13 1" 7 10
Total 1066. 1186 1202 1247

Office of Institutional Research and Assessment

1% 2012



Department Fall 2009 2010 2011 2012

Nursing
Cartificate :
Foundations of Holistic Health 1 6
Baccdaureate
Nursing 451 441 418 424
Nursing - DM- 1 1
Nursing Candidate ' 1 1 1 1
Certificate of Graduate Qudis
Nursing Education 3 16 2
Graduate
Nursing 194 197 214 200
Certificate of Advanced Sudies
Nursing 3 1 2
Doclorate )
Nursing 5 9
Total 649, 644 655 845
Sdence, Technology & Health Tota 2315 2437 2490 2580

All major academic plans are those that were active on the Fall Census Date: October 15, 2012
All major academnic plans are counted for each student (j.e., dual majors; second & third majors, etc.)

Cffice of institutional Research and Assessment 12012



Department

University of Southern Maine
Fectbook 2012-2013
Major Academic Flans

Academic Affairs
Fall 2009

2010

2011

2012

Women's Sudies
Baccalaureate
Women and Gender Sudies

Women and Gender Sudies - DM

Totat

GD
At
Art Candidate - GO
Art Fducation
Art-Ane Arts -GD
Biochemistry - GO
Bidlogy -GO
Chemistry - GO
Communication - GO
Computer Scence - GO
Criminology - GO
Bconomics - GO
Hedtrical Engineering - GO
Bngineering -GO
Bnglish -GO

English Language Bridge - GD
Environ Rianning & Rolicy - GO
Environ Safety & Hedth - GO

Environmenta Stience - GO
Generat Sence - GO

Geegraphy/ Anthropotogy - GO

Geosdences - GO
History - GO
Industrial Technology - GO

Leadership & Org Sudies- G0

Linguistics - GD
Mathematics - GO

Mechanical Engineering- GO

Media Sudies - GO
Music Fucation - GD
Music Performance - GO
Musical Theatre - GD
Fhilosophy - GO
Physics- QD

Fulitical Sence - GO

Office of Ingitutional Research and Assesament
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Department ‘ Falt 2009 2010 2011 2012

Psychalogy - GO 16 23 7

Sodal & Behavorial 6 - G0 10 10 5 3

Social Work - G0 4 7 9 13

Sociclogy -G0 1 2

Theatre - GD 4 7 6 8

Therapetitic Recreation -GO 2 2 1 2

Tourism and Hospitality - GO -1

Undedared - GO 183 225 197 165
GDTotal 344 410 360 30
Undedared Total 1098 950 905 859
Academic Affairs Total 1462 1388 1281 1214

All major academic plans are those that were active on the Fall Census Date: Odober 15, 2012
All major academic plans are counted for each siudent (i.e., dual mefors, second & third majors, ete.)

Office of Instifutional Research and Assessment . 1192012



_University of Southern Maine

Factbook 2012-2013
Major Academic Rans
Non Degree
Pepartment Fall 2009 2010 201 2012
National Sudent Bxchange 4 3 5] 2
"Non Degree - Aspirations 162 129 80 95
Non Degree -EL 12 8 16 16
Non Degree - Undergraduate 1409 1247 1070 1210
Non Degree - Graduate 538 459 342 360
MNon Degree - Law 15 17 10 10
Noh-Degree MCA 1 1
Non-Degree STC 15 11 1" 12
Non-Degree ST 5 6 9 1
Non-Degree UNE 8 5 9 5
Non Degree Total 2168 1886 1553 712

All mgjor academic plans are those that were adtive on the Fall Census Date: October 15,2012

All mgjor academic plans are counted for each student (i.e., dual majors, second & third majors, etc.)

Office of Instifuticnal Research and Assesament

11/9/2012



University of Southern Maine
Factbook 2012-2013
Retention Rates

First Time, First Year Students

Retained to:
Cohort Count Term 2 Year 2 Year 3 Year 4
Fall 2009* 876 85.6% 68.3% 51.6% 47.0%
Fall 2010* 817 85.6% 64.5% 49.8%
Fall 2011 710 83.8% 62.7%
Fall 2012 865 86.8%
First Time, Full Time Students (IPEDS)
Retained to:
Cohort Count Year 2 Year 3 Year 4
Fall 2009* 826 70.0% 53.0% 48.3%
Fall 2010* 766 66.0% 50.7%
Fall 2011 661 64.3%
Freshman Transfer $tudents
Retained to:
Cohort Count Term 2 Year 2 Year 3 Year 4
Fall 2009* 166 86.1% 71.7% 50.1% 42.7%
Fall 2010* 126 80.2% 653.1% 53.2%
Fall 2011 108 82.4% 60.2%
Fall 2012 132 86.4%
Sophomore, Junior & Senior Transfer Students
Retained to: Earned
Cohort Count Term 2 Year 2 Year 3 Year 4 Degree
Fall 2009* 753 88.6% 719% S2.1% 24.3% 34.4%
Fall 2010* 751 87.2% 68.7% 469% 12.7%
Fall 2011 739 85.3% 70.8% 0.4%
Fall 2012 862 84.7% 0.5%

*Cohorts have been adjusted to reflect IPEDS definitions.

Term 2 = Spring Semester

Year # = Fall Sernester

Office of Institutional Research and Assessment

4/5/2013



University of Southern Maine
Factbook 2012-2013
Admissions - First Time Students

Adrmissioris Status Fall 2009 2010 2011 2012

First Time, First Year
Applied ' 4069 4260 4109 3902
Accepted 3412 3339 3286 3231
% Applied Admitted 84% 78% 80% 83%
Enrolied 7 876 817 710 865
& Admitted Enrolled (Yield Rate) 26% 24% 22% 27%

First Time Transfer

Applied 1789 1785 1500 2031
Accepted 1264 1267 1271 1448
% Applied Admitted 71% 71% 67% 71%
Enrolled 851 823 784 944
& Admitted Enrotlled (Yield Rate) 67% 65% 62% 65%

Total First Time : 7
Applied 6014 6162 6116 6052

Accepted . 4798 4693 4546 4781
% Applied Admitted 80% 76% 74% 79%
Enrolied 1795 1694 1557 1859
& Admitted Enrolled {Yield Rate) 37% 36% 34% 39%

Note: First Time, First Year (FTFY) students are those incoming students who have been admitted for the first time, with no
credits {cther than those earned in advanced classes taken in high school).

Office of Institutional Research and Assessment 13/6/2012



University of Southern Maine
Factbook 2012-2013
Demographics First Time, First Year

Ethnic Group Fail © 2008 2010 2011 2012
F M F M F M F M
2 ar More Races 3 4 18 10 14 9 10 5
American Indian/Alaska Native 7 5 3 5 7 2 2 2
Asian 16 6 2 6 4 7 13 8
Black/African American 3 6 6 & 7 4 11 6
Hispanic/Latinc g 7 6 9 12 12 11 5
Native Hawaiian/Pacific Islander 0 0 0 o) 0 1 0 0
Nonresident Alien 0 0 0 4 1 2 5 g
Unknown 38 47 28 36 37 25 47 42
White 400 325 361 316 304 262 382 307
Total 476 400 425 292 386 324 481 384
Age Distribution Fall 2009 2010 1% 2012
18-19 800 751 657 789
20.21 24 29 21 25
22-24 16 9 6 12
Under 25 850 801 693 B42
97% 98% 98% 97%
25 and Over 26 16 17 23
3% 2% 2% 3%
17 and Under 10 12 9 16
Grand Total 876 817 710 865
SAT Averages Fal 2009 _ 2010 2011, _ 2012
Math 459 494 496 503
\erbal 506 503 502 505
Written 494 495 492 492
Office of Institutional Reséarch and Assessment 11/13/2012



Ethnic Group

University of Southern Maine
" Factbook 2012-2013
Demographics Transfer Students

Fail - 2009 2010 2011 " 2012
F M F M F M F M
2 or More Races 2 1 3 10 11 5 i3 9
American Indian/Alaska Native 7 6 2 2 0 5 7 1
Asian 13 2 [ 4 14 [ 10 7
Black/African American 9 14 B 10 18 8 17 20
Hispanic/Latino 11 5 14 7 7 3 17 8
Native Hawaiian/Pacific Istander 0 0 0 1 1 .0 1 1
Nonresident Alien 0 2 4 3 o 0 7 5
Unknown 36 24 26 19 23 29 64 49
White 408 311 428 270 373 281 428 289
Total 486 365 497 326 447 337 564 380
Age Distribution; Fafi 2009 2010 2011 2012
18.19% 125 120 106 147
20-21 252 215 234 263
22-24 150 150 135 - 169
Under 25 528 436 476 579
. 62% 59% 61% 61%
25 and Over 323 337 308 364
38% 41% 39% 39%
17 and Under i i 1 0
Unknown 0 0 0 1
Grand Total 351 323 784 944
Office of Institutionai Research and Assessment 11/13/2012



University of Southern Maine
Factbook 2012-2013
Fall Enraltment Counts by Ethnicity and Gender

Degree-seeking Uﬁduﬁd’um Falf

2010 1Y 2017

o More Races
Amertean Indian/Alaska Matjve
Aslan

Black/African American
Hispanic/Latino

Native Hawaiizn/Pacific Islander
Nonresident Alien 9 &
Unkhown 458 377 253 261 270 ?
White 2936 2211 3153 2258 2961 22|

30l 263
2971 2253

Degree-seaking Gradyate:
; thk :

e

2 of More Rates

American Indian/Alaska Natjve 7 7

Aslan 7 4q

Black/African Amarican 5 14

Hispanic/Latine 12 5

Native Hawalian/Pacific stander

Nonresidert Alien 2 2

Unknown 97 45

Wwhite 7er 327

Degree-sreking Low Falt 1009 2010 ; a2

koo |

2 or More Races i 1

American Indian/Alaska Native 1 2 1 4 1 1 1 1
Aslan 1 4 6 1 [} 4 5 5
Black/African American 5 5 4 2 1
Hispanic/Latino 2 4 a 6 5 3 H 3
Nearesident Alien 1 1 1

Urknown 4 2 1 1 1

White . 99 126 111 133 1s 132 116 133
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By the Numbers
Academic Year 2011 - 2012

By the Nuwmbers — provides a surmnmary of the most
commondy reguested statistics of the Office of
Institutionat Research and Assessment. This in-
dudes dats for undergraduste and greduate pro-
grams regarding admission, enrolirsent, o

Fo»’ maore detalied information
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Associate Director, inshituBonal Research
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University of Southern Maine
Program Review

Environmental Science . 2009 2010 2011 - 2012
Degrees
Bachelor's 4 7 4 8

Department Workload *
Sections
Students
Student Credit Hours

Academic plans (ENV)

Environmental Science - BA 22 16 12
Environmental Science - BS 35 52 62
Environmental Science - DM 1

Admit Type
First Year Admissions (FYR) 9 7 6
Transfer Admissions {TRF} 6 9 7

: First"Year ” ' ' o 66.'7'% 714%
Transfer 100.0% 77.8%

6 Year Graduation Rate: (Fa2005 First Year Cohort): 7 2 first-year environmental science students
enrolled’in fall 2005, 1 graduated within six years

- * Department workioad numbers are all factored under ESH and ESP, and therefore are not listed here
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Academic Program Review Guidelines
Academic Year 2013-2014

w

Basis for USM Academic Program Review

Guiding Organizations 4
Including NEASC Standards

Overview of the Process

Including Guiding Principles 5
Self Study | 5
The External Review | 8
Including Quick Steps
Program’s Response to External Review : 9
Institution’s Action Plan 9

UMS Procedure Manual Section 305.3 Academic Program Review 10

Basis for USM Academic Program Review

The primary focus and purpose of academic program review is continually improving the
quality of programs through self-reflection, analysis, and goal-setting for the future. As
such, academic program review is an opportunity for academic programs at USM to
reflect systematically on internal and external departmental and individual
achievements, examine relationships with other parts of the university, and set goals for
continued improvement,

The comprehensive approach to program review provides evidence and support for
systematic improvement in the key areas of planning, curriculum development and
management, professional development, and resource (budget and time) allocation.

More broadly, program review provides a context for examining how the program
presents itself within the university community and to the outside world. In this regard,
academic program review also serves as an accountability measure to external
constituents and stakeholders.

Fall 2013, updated 08.01.13
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 NEASC Standards for Academic

Guiding Organizations for Academic Program Review

The University of Maine System (UMS) requires
academic program review. The guidelines, including
timelines for new and continuing programs, are
appended to this document and can be read in the
system-wide Administrative Procedures Manual. Please
take the time to read this information; familiarity with
the guidelines is important to the academic program
review process.

The New England Association of Schools and Colleges
{NEASC) Standards for Accreditation governs all
aspects of the university. These standards demand
focused attention on program review, assessment of
student learning outcomes, and progress toward
achievement of mission (institutional effectiveness).

NEASC accreditation is essential to USM’s existence and
the standards inform the academic program review
process. The full set of Standards can be found at:
http://cihe.neasc.org/standards policies/standards/.

The standards that relate directly to academic program
review and student learning outcomes assessment are
presented in the sidebar.

In constructing the self study, programs should
explicitly incorporate information from their annual
Assessment of Student Learning Plans {ALSP’s), from
relevant Core course assessment documents (including
Core Course Blueprints) as well as any department-
based assessment materials.

Accredited programs may request to substitute the
specialized accreditation for the program review
process. Such requests are negotiated between the
college dean and Provost.

Fall 2013, updated 08.01.13
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OVERVIEW of the Process

The Academic Program Review Process has four steps: the
self study, the external review, the program response to the
external review, and the action plan. These steps are
outlined in the appended timeline.

STEP ONE: Self Study

The self study is a candid assessment and includes reflection
on accomplishments since the last review, identification of
current challenges, and a realistic course for the program’s
future during the next seven years.

It is expected that the self study be a collaborative product
of the chairperson/director, the faculty, and other key
constituents and stakeholders within the unit and across the
school/college/university.

The self study should be comprehensive yet concise.
Colleges/departments/programs are welcome to develop
additional criteria for the self study report; the document
should minimally inciude the following sections.

A. Program Information
- e Program overview including mission, goals and

how the programs contribute to the university’s
mission of student success, community
engagement, and fiscal sustainability.

e Study plans {i.e., 4-year plan of courses a student
would take to complete the degree on schedule).

e Evidence that curricula are periodically reviewed
and revised as needed to maintain currency in
the discipline and program quality.

e Schedule and rotation of course offerings and the
process used to develop these.

e All course syllabi

B. Learning Outcomes and Assessment {Please work
with the Offices of Academic Assessment and
Undergraduate Programs and Core Curricuium)

Fall 2013, updated 08.01.13
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Utilizing annual program ASLP’s {Assessment of Student Learning Plans) and
relevant Core assessment materials, including Core Course Blue Prints, identify:

Student learning outcomes including knowledge, skills, and dispositions.

Map of student learning outcomes identifying the learning experiences which
support specific outcomes and where in the curriculum an outcome is
introduced, reinforced, and mastered.

Assessment plan for student learning outcomes

C. Community Collaboration

How does the program involve the expertise that exists in other areas to
support its programs, faculty, staff, and students?

How does the program share its own expertise with other areas to support
the mission of the university? ;

How does the program’s curriculum interface with the university’s general
education program? In what ways does the program encourage and support
faculty involved in teaching in general education?

How does the program collaborate with external community organizations?

D. Data (Office of Institutional Research {OIR) will provide this data to each
program in September).

e Profile of Current Students
o Demographics {including class level)
o First-time Students
¢ Transfer Students (internal, external, changes of major)

e Degree and credit production trends. (Analysis should cover the most recent
three years; credits should be reported as undergraduate, graduate, and
total; and, degrees should be broken down by type (e.g., BA vs BS.} and level
(bachelor’s, master’s, and doctoral} with totals reported.

e Course sections and fall enrollments for the past three years.

e Persistence and graduation rates, including year to year retention, 4,5, and 6
year graduation rates, within department and within campus.

o First-time/full-time students
o Transfer Students

e Entering demographic‘information for undergraduate students and GPA,

GRE, LSAT, or MAT for graduate students.
E. Student Information

Five-year projection of student profile (are changes anticipated?)
Progression towards degree completion

o Describe student monitoring process.

o Describe the academic advising program in the unit.
Survey data from current students to address perception of advising and
program quality.

Fall 2013, updated 08.01.13
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o Local assessments (such as focus group data)
o National assessments {if statistically relevant)
e Listing of all master’s thesis and/or doctoral dissertation titles for the last
three years, as appropriate.

F. Graduate Information
e Profile of Graduates
o Survey data from graduates regarding current employment and/or
continuing education and the quality of the program (could include
focus group data).
o Average length of time to degree completion.

G. Faculty and Staff

e Aroster of faculty and staff for the past three years, including any faculty
members who have left with the reported reasons for their departure.

e Athree-year historical summary of hiring, tenure, promotion, post tenure
review, and resignations/retirements.

e A five-year projection of the schedule of the department’s reappointments,
tenures, promotions, and post tenure reviews.

e Summary of internal and external professional development activities of
faculty and how they are supported. Comment on how they contribute to
student success, the university, the discipline, and improvements in

pedagogy.

H. Data (Office of Sponsored Research will provide this data to each program in
September.)
* External research dollar production.

L Data {College Financial Managers will provide this data to each program in
September.) ,
e Departmental expenditures for the most recent three years broken down by
fund source {e.g., E&G, MEIF, MAFES). -
e Cost per graduate for the most recent three years.

J. Summary, Analysis, and Goals

» Discussion of the recommendations of the last program review and changes
that have been made since that time.
Analysis of the current strengths and weaknesses of the unit.

¢ Discussion of improvements and future goals (budget neutral)

e Discussion of improvements and future goals requiring additional resources
and identification of plan for implementation.

s Additional specific questions to be presented to the external reviewers

Fall 2013, updated 08.01.13
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The self study process may take up to one semester to
research and write. It should include critical stakeholders:
faculty, staff, and students. In addition, it should involve
external advisory groups as appropriate. The self study
should be forwarded to the Dean and Provost for review
and revision prior to sending it to the external reviewers.

STEP TWO: The External Review

In the fall semester as the program works on the self study,
they must also work on the external review. The chair
submits a list of 5-8 potential external reviewers from the
University of Maine System, other NEASC schools, and USM
to the dean. The list includes the rational for each
reviewer. The dean forwards the list of potential external
reviewers to the Provost with comments.

In conjunction with the dean, the Provost selects three
external reviewers, one each from within the UMaine
System, a NEASC institution, and USM or another
institution which has a program similar to the USM
program.

The Provost sends the letters of invitation to the potential
reviewers. Once the full team of three reviewers is
confirmed, the Office of the Provost notifies the dean and
the chair. The chair provides the review team members
with the self study, and coordinates all details of the on-
site visit (including personal services contracts, scheduling,
travel, accommodations, meals, and itineraries).

The department, the College, and the Office of the Provost
will each pay 1/3 of the cost of the review. The department
will incur all charges then provide a detailed accounting
and invoice to the College and Provost for payment.

A ‘lead reviewer’ is identified for purposes of drafting the
review report. The chair makes this determination
predicated by conversations with the reviewers and the
ability to adhere to the deadline for the external review. It
is rarely the USM reviewer. :

UMaine System and NEASC reviewers are each
compensated $550 and the USM reviewer receives $300 as
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members of the external review team. The review team members are reimbursed for
travel expenses {miles, tolls, overnight, etc). The “lead reviewer” receives an additional
$100 for drafting the report.

The site visit is typically one or two days. The visit begins with an orientation meeting
with the Provost and ends with a debrief meeting with the Provost. The schedule should
also include a tour of the unit’s facilities and meetings with faculty members, students,
relevant campus stakeholders, and the dean at a minimum.

The review team sends their draft report to the chair for an accuracy review. After the
accuracy is assured, the review team submits the review to the dean by March 1.

STEP THREE: Unit Response to the Review

Once the final report is received by the dean, it is transmitted to the unit chair. The
program has 30 days {April 1} to submit a response to the review to the dean, if they so
desire.

STEP FOUR: Dean’s Evaluative Report to the Provost and Institutional Action Plan

The dean writes a brief evaluative report of the program to accompany transmittal of
the self-study, the external review, and the unit response. Included will be the dean’s
recommendations for future action. Full reports are submitted to the Provost by April
15.

After receiving the full review package from the dean, the Provost assesses the
recommendations for future action, writes a brief summary, and notifies the dean and
chair whether they should implement the recommendations.

The Provost then forwards a brief written summary to the President. All components of
the academic program review are transmitted to the University System.

Fall 2013, updated 08.01.13
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System-Wide Administrative Procedures Manual:

Section 305.3 Academic Program Review

Effective: 1/29/87

Last Revised: 1/14/08

Academic program review must be institution-based and reflect an institution’s mission
and capacity. Program review should focus on student outcomes and should support a
systematic and broad-based approach to the assessment of student learning focused on
educational improvement through understanding how and what students are learning in
their academic program. '

Regular program assessment will improve the program review process. Specific
identification of program goals and student learning objectives is a critical first step.

1. All academic degree programs are to be reviewed within an established time frame.
The schedule of academic program reviews is to be revised biennially in concert with the
review and revision of the university operational plan of which it becomes a part.
Academic program review schedules are to be submitted to the Vice Chancellor for
Academic Affairs and any deviations from these review schedules must be approved by
the Vice Chancellor for Academic Affairs. '

Program review should be undertaken within five years for new programs and at least
every seven years for continuing programs, unless a shorter interval is deemed necessary
for specified conditions resulting from a review. The schedule should allow for flexibility
and can change to coordinate with the timing of reviews by specialized accrediting
bodies. University-level processes should be developed for programs less than degree-
level.

2. Acadeinic program review should ensure broad institutional and community
representation in the process, including but not limited to appropriate faculty and
program alumni. Structures and mechanisms that blend academic affairs and student
affairs in a constructive fashion should be encouraged.

3. The program review process on each university should include:

a. a self-study by the unit being reviewed.

The self-study should include:

» rationale for the program ‘

» five-year summary of program enrollment (number of majors and number of graduates)
* course section enrollments

» number of full-time faculty equivalents

*» budgets

» an assessment of progress made in relation to the recommendations of previous program
TEVIEWS.

The self-study should address the quality of the faculty and the methods used to ensure
that quality (such as post-tenure review practices). The quality and appropriateness of the
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curriculum should be examined, with attention to such matters as student outcomes
assessment and pluralistic perspectives. In addition, the self-study should discuss the
relation of the program to the university mission.

b. a report by external reviewers based on a review of the self-study, additional materials
as required, and a site visit.

¢. a final report by the university, endorsed by the President.

The final report should include:

» a statement on how the program enhances the mission of the umvers1ty

» a statement on the value of the program to the state and the nation

* a set of recommendations, with rationale, for future action,

» budget implications based on the self-study and the external review, and

s actions taken as a result of previous reviews.

Attention should be given to whether or not a program having had few graduates over a
petiod of years as well as low course section enrollments should be continued.
Professional accreditation processes may substitute for appropriate components of this
section. The University of Maine System encourages program review and accreditation
assessments be held at the same time where possible and appropriate.

4, Program reviews carried out during the previous two years shall become a part of the

biennial review and revision of the university operational plan and the recommendations
emanating from the review should be taken into consideration in the development of the
biennial budget request.

5. Each year, each Chief Academic Officer will submit a report to the Vice Chancellor
that summarizes program review activity at the universities. This report should include
information on reviews in progress, reviews completed in the past year, an executive
summary of the results of completed reviews and actions taken as.a result of those
reviews.

The Vice Chancellor will review the documents submitted and, based on this review, will
recommend that the Chancellor accept the reviews and the recommendations in the final
report and initiate any appropriate action(s), or recommend that the Chancellor discuss
the review documents with the university President and examine possible future actions.
Institutions and the System should fully vet program reviews and provide adequate
responses to programs.

Program review documents will be kept on file in the Chancellor’s Office where they can
be reviewed by members of the Board of Trustees. ‘
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Assessment of Student Learning Plan: Academic Programs

Review of 2012-13 Academic Year

University of Southern Maine

The NEASC accreditation commission has mandated an update on our progress on the assessment of
student learning across all academic programs. To comply with these national assessment standards,
every academic department/program is being asked to document how they assess student learning in
their program, and how they are using the results for improvement. The documentation provided will be
used for completing the NEASC Progress Report, and as a component of USM’s Program Review process.

Please review your assessment process during the_past academic year (2012-13), and complete this form

the best way you can, then send to the Office of Academic Assessment. The information will be
reviewed by USM’s Assessment Committee, and placed into the Campus-wide Assessment Report, which
will be updated annually for accreditation purposes.

*Note: We realize that departments and programs are likely to be at different points in their
assessment process. Please document what you have done thus far, including whether or not you had
an assessment plan in place during this past year. This assessment process starts an on-going and
annual cycle, and if needed, assistance will be available for setting up a plan for the upcoming 2013-14
year.

* please return form by intercampus mail or email to: Susan King, Office of Acodemic Assessment, Rm
628 Law Bldg, Portiand campus. (Email) susank@usm.maine.edu (Phone) 780-4681

Thanks for your cooperation as we begin this campus-wide assessment process. Complete form below.

A. College, Department or Program, Date

College
Department or Program
Date

B. Department or Program Chair:

*(person responsible for completing this form)

C. Degree or other Program:




D. Assessment of Student Learning

1: Has your department identified any Student Learning Qutcomes? (What are

students able to do by the end of your program?)

a. List the most important student learning outcomes (3-5) that have been agreed upon
in your department. Then, identify which student learning outcome (1-2) was
assessed this past year. See Appendix A for definitions and examples.

b. If your department/program does NOT have any student learning outcome
statements yet, please check here

2: How and When will the Learning Qutcomes be assessed?

a. Briefly describe the forms of evidence that were utilized this past year to demonstrate
students’ accomplishment of the learning outcome(s) selected, and when you
implemented the assessment. See Appendix A for definitions and examples.

b. If your department/program did NOT assess any outcomes in the past year, please
check here

3: How did you use the Assessment results to Improve Student Learning?

a. Briefly describe your unit’s process for using the assessment data to improve student
learning, and state what improvements or changes are being planned based upon
the assessment resufts. See Appendix A for definitions and examples.

b. If your department has NOT reviewed any assessment results in the past year, please
check here

Thank you for completing this form. The information provided will be used appropriately to assist
departments/programs to develop and implement assessment plans. As required by NEASC, we must
fully engage the faculty and staff in all programs to assess student learning and use the results for
improvement. Please submit your responses by May 31, 2013. Thanks so much for your cooperation.

Comments:



Appendix A: Definitions and Examples

Assessment: A general term for the various procedures that may be used to obtain information or
evidence that confirms the achievement of intended student learning outcomes for the purpose of
improving student learning. Colleges and universities assess student learning, not only as a matter of
compliance, but as a matter of commitment to improve educational quality. Effective assessment is
done in a meaningful, useful, and workable way for evaluating how an academic program is achieving
their commitments and to'act on the results in ways that advance student iearning.

Student Learning Outcome Statements : A clear and measurable statement that indicates what the

student is expected to know and be able to do by the end of an academic program or service, based
upon the curriculum. A student learning outcome is a more specific statement than a program goal
outcome {i.e. overall and broad goals for a program).

Developing a specific outcome statement involves using an appropriate verb that clarifies the
expectation for the student. Common verbs for writing outcome statement include: analyze, apply,
calculate, classify, compare and contrast, convert, create, critique, demonstrate, develop, describe,
evaluate, examine, explain, identify, illustrate, interpret, produce, propose, recognize, review, revise,
specify, summarize, translate, verify, etc.

Student Learning Outcomes-Exampies:

1. Students will be able to demonstrate the varieties of historical scholarship dealing with
societies throughout the world. '
2. Students will be able to analyze a novel, short story, poem, or a significant piece of prose
showing familiarity with the literary contexts of the particular genre being examined.
3. Students will be able to describe Darwin's theories and how the principles of natural
" selection can lead to speciation.

Forms of Evidence: {Direct/Indirect Measures of Assessment: An assessment activity or student

assignment that will serve the purpose of determining whether or not your students have met the
expected student learning outcome(s). *Direct assessment-- measures a student’s actual performance.
*Indirect assessment-- measures a student’s perception of their learning, skills, activities in a program,

*Exampiles of direct measures: comprehensive exams, performance tests, papers or essays, case studies,
collection of student work/portfolios, presentations or exhibits, individual or group projects, research studies,
internships/practicum, etc. Direct measures are usually graded by using a rubric, which is a scoring guide to
evaluate the quality of the student’s responses. Ideally, the rubric should contain a set or ordered categories with
descriptions to which student responses can be compared in order to assign a score.

*Examples of indirect measures: surveys or questionnaires, or documentation of focus groups, interviews,

or opinions of student perceptions of advising or departmental services.



Assessment Plan:  The documentation and details of how and when a program will implement the

assessment measures of their student learning outcomes. See examples below of how one program
organized their assessment activities during the academic year.

*Outcome 1 assessment: All majors completed a problem-solving case study during the
fall semester 2012 in the __ course. Case studies were graded on a rubric.

*QOutcome 2 assessment: All majors in the capstone course completed a research
project during the spring semester 2013. Research projects were reviewed and graded
by a group of faculty.

Using Assessment Resuits for Program Improvement:  After the assessment activity, the program

faculty examine the results, and then determine at least one way that the program can make
improvements to enhance teaching and learning. if you realized that only 40% of your students met a
specific student learning outcome, then make a decision to change something in your program and re-
assess that student learning outcome the following year.

Examples of improvements:

1) Improve the assessment plan; for example, revise student learning outcome(s}, change the
assessment method or measure, change the time-table for assessing the outcome, review the grading
rubric, etc.

2) improve an academic process; such as, frequency of courses offered, personnel related changes, a
technology related improvement, revise departmental advising, implement a faculty training session.

3} Improve curriculum; such as, enforce prerequisites, change sequence of courses, review or revise
course content, change where the outcomes are being assessed, revise proficiencies or develop new
rubrics, etc.
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Appendix F



USM Core Assessment Overview

June 2013

Office of Undergraduate Programs and Core Curriculum,
University of Southern Maine



The purpose of assessment in USM’s Core Curriculum is to sustain and
strengthen student learning within and across courses in the
curriculum. Assessment is intended to support faculty teaching and
student learning in relation to USM'’s Vision, Goals and Outcomes for
general education, and to contribute to our university-wide
conversation about the learning that matters.

To this end, we engage in direct and indirect assessment of student learning with respect to the Vision
Goals and Outcomes at the course and program level: The source documents which follow provide
more detailed informaticn on our current focus on EYE, EISRC and department-based introductory level
courses.l In addition to these assessment mechanisms, we employ standardized course assessment
forms, customized surveys {(in EYE and EISRC}) and interviews and focus g.roups to better understand
faculty teaching and student learning experiences in our Core. Results of these inquiries are available at
the Core website {htip://www.usm.maine.edu/core/assessment and the website of the Office of

Academic Assessment http://usm.maine.edu/assessment/assessment ).




EYE Direct Assessment of Student Learning

Updated EYE writing prompt — January 2013 {revisions based on assessment of fall 2012 student writing
samples)

- Purpose: To collect information on student learning with respect to EYE outcome 3:

Students will describe, explain and analyze course concepts orally and in writing.
Process: All participating faculty will utilize the same prompt (see below) inserting the course concept
of their choice in the blank. The writing prompt will be administered in-class, during the first week and
the last week of classes. All prompts will be accompanied by the same instructions (see below).
A group of EYE faculty will review the samples and apply a rubric for review of student performance.
Faculty will be compensated for this additional work. The Offices of Academic Assessment and Core
Curriculum will produce a summary report based on EYE faculty review of the writing samples.

Beginning of semester prompt:

Expiain and give an example of

{course concept)

Where does your knowledge of come from?
What are some of the different ways people view ?
Why is knowledge about important?

End of semester prompt:

Same as above with addéd request for reflection:

How has your understanding of changed over the course of this semester?
General Instructions to Students: |

Write for 10 minutes in response to the following questions. Write in full sentences, not in lists.
General Instructi.ons for Faculty:

‘Please distribute the attached to your EYE students during the first week and last week of classes.

Please collect all responses and return them via campus mail to Susan McWilliams, 100 Payson Smith
Hall.






Direct Assessment of Student Learning in EISRC

EISRC Program Review -- Instructions for Faculty

Please distribute the EISRC writing prompt, utilizing the ethical dilemma scenario you selected, to your
EISRC students during the first and last week of classes. Please collect all responses and return them via
campus mail to Susan McWilliams, 100 Payson Smith Hall.

If you wish to use this as a graded assignment in your course, you may have students write their names
on the writing prompt sheet. Please retain copies for your own instructional purposes, and send the
originals to me. Student names will be redacted for program review purposes.

You may make the following announcement when you administer the prompt. Feel free to use an
alternative announcement if you prefer to do so.

One purpose of USM’s Ethical Inquiry, Social Responsibility, and Citizenship requirement is to
engage students in the exploration of complex issues involving conflicting goals and values. This
assignment is designed to help me get a sense of your current understanding of such issues. Please
take care in writing your response to this assignment.

Ethical Inquiry Program Review Writing Prompt

Course:

One of the purposes of USM'’s Ethical Inquiry, Social Responsibility, and Citizenship requirement is to
engage students in complex and important concepts and questions about tough choices. This first
assignment is designed to help me get a sense of how you think about such issues. Please take care in
writing your response to this assignment.

Read the passage below and write for 15 minutes in response to the questions which follow the
passage. Write in full sentences, not in lists.

(scenario})

What should happen in this situation and why? What goals, values, traditions, institutional structures
and/or ethical frameworks underlie this situation, and how do these shape your view of the situation?
What ethical framework would you employ in the resolution of this dilemma? How has your
understanding of such issues evolved over the course of the semester?



USM Core Curriculum Committee plan for assessment of department-based Core courses

Overview:

When the Faculty Senate approved the new USM Core in Jan. of 2008 it stipulated that existing old core
“letter” courses would satisfy requirements in the second tier of the new core and that departments
must seek review and approval of those courses in relation to the outcomes by January 2014 (see
Motion to Approve, January 18, 2008). There are approximately 225 courses in the second tier offered
by 31 different departments across all 4 colleges. :

_ To date, the CCC has utilized a course proposal review process in which faculty provide a narrative
description of how the course or courses will engage students in the requirement outcomes, and
examples of assighments and assessments of student learning in relation to the outcomes. This process
has worked particularly well to this point for the curriculum’s most distinctive requirements, Entry Year
Experience (EYE) and Ethical Inquiry, Social Responsibility, and Citizenship (EISRC). However, this
proposal process is labor intensive and time consuming for both the proposal author and the CCC.

Given this and the number of courses involved in the second tier, the CCC has prepared templates for
the Creative Expression, Cultural Interpretation, Socio-Cultural Analysis and Scientific Exploration
courses in the form of course blueprints. Each template will come with an example of a blueprint
utilizing an existing course. The CCC requests that departments use the following sequence to approve
their blueprints:
PHASE ONE
v Department review of all tier 2 courses (“tier 2” refers to grandfathered department
introductory and other courses)
v Department discussion and adoption of a blueprint for each of their tier 2 courses.
PHASE TWO '
v"  Department review of course outcomes in tier 2 courses
¥" Department determination of appropriate assessments of student learning in relation to
these outcomes for each tier 2 course.

This process is illustrated in the attachments to this memo.

The CCC has determined that using a blueprint approach to the second tier is appropriate for the
following reasons:

1. Best practice: The blueprint approach to course modification and review is a standard practice
of curriculum revision and review nationally. It is a practice already in place in most of USM’s
professional programs, and more recently, is being used by USM’s English department and
Women and Gender Studies program in relation to their Core offerings in Cultural Interpretation
and Diversity respectively.

2. Responsive to departments: The btueprint approach will help departments that are at varying
points of familiarity with the Core and its outcomes, and varying degrees of sophistication about
outcomes more generally to make the transition from an inputs focus to an outcomes focus by
aligning their existing course outcomes (whether those are clearly articulated or not) to the Core
outcomes,




Streamlined and rigorous: The blueprint approach is more streamlined and manageable in terms
of department and CCC work load without sacrificing rigorous curricular revision and review.
Departments will have the opportunity to align their Core assessment work with their degree
program ASLP’s {(which are themselves linked to annual program review), providing meaningful
integration of curricular assessment. This approach will engage the hearts and minds of
departments and individual faculty members in outcomes without over-burdening them. It
moves departments and programs directly into the cycle of assessment. :




SAMPLE'

s Blucing for Créative Expréssion
Course number and title

Credit Hours

Course type [survey, lecture, seminar, lecture-with-lab, studio, practicum or other (specify)]:
Prerequisites:

Course Description:

Learning Outcomes

[Note: all CE courses should engage students in outcome 8 and any 4 of the other outcomes.]

Phase | ' : Phase Il
Core Learning Qutcomes Department Learning Outcomes | Student demonstrates
After completing a CE course, After completing a CE course, learning by
students will: | students will:

1. recognize that the term “art” is
various, contingent and evolving,

within any art form.
| 2. demonstrate an understanding of
how an art form expresses the
culture that produced it.

3. describe a creative process an
artist uses to produce unique views
and ideas.

4. analyze and critique a work of art
as experienced at a performance,
reading or exhibition, orally and in
writing. '

5. use, orally and in writing, the
vocabulary, theories, and principles
of an art form.

6. know how to find and evaluate
information and determine the
ethical implications of its use in the
creative process.

7. express themselves by creating
or performing a work of art using
appropriate processes, media,
tools, and techniques.

8. demonstrate skills of effective




communication and analysis

Course Characteristics

Creative Expression courses will
engage students in a studio or
practice component appropriate to
the art form that allows active
student exploration and use of the
creative process, in reflection on
both the art form and the creative
process that produces it, and in
attendance at university or local art
events or activities. .

may import mformatlon from thelr ASLP’s to the Core bluepﬂnt ané%ﬁce-versa.




Course number and title: THE 175 Oral Interpretation

Credit Hours: 3

Course type [survey, lecture, seminar, lecture-with-lab, studio, practicum or other (specify)]: workshop

Prerequisites: College Writing and EYE {or concurrent)

Course Description

Insightful interpretation of literature and other written materials can provide students with analytic

tools useful in almost every setting: on the job, at home or in public, and on the stage. Persuasive oral

performance can enhance our communication skills in a world in dire need of clearer, more effective

interpersonal and inter-group relations. Developing a taste for listening to weli-read literature can

provide great lifelong pleasure — whether the source is live, broadcast, were taped. Effective reading

and listening skills can also enhance the many educational and networking opportunities available via

online and other eilectronic media.

Learning Outcomes

[Note: all CE courses should engage students in outcome 8 and any 4 of the other cutcomes.]

After compieting this course, students will:

Phase li

Phase |
Core Learning Outcomes Department Learning Outcomes | Student demonstrates
After completing a CE course, After completing THE 175, learning by

students will:

students will:

1. recognize that the term “art” is
various, contingent and evolving,
within any art form.

2. demonstrate an understanding of
how an art form expresses the
culture that produced it.

3. describe a creative process an
artist uses to produce unique views
and ideas.

4, analyze and critique a work of art
as experienced at a performance,
reading or exhibition, orally and in
writing.

critique live public performances
and become adept at critiquing
and guiding peers in

performing text;

analyze and perform four
prepared readings in different
genres; become more astute and
informed listeners to oral

Analysis papers and critique
papers
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performances

5. use, orally and in writing, the
vocabulary, theories, and principles
of an art form. 3

gather a "toolbox" of analytic
methods for understanding and
performing poetry, prose, and
dramatic texts

Analysis papers

6. know how to find and evaluate
information and determine the
ethical implications of its use in the
creative process.

compile their own new text from
at least three different sources
writings

Analysis papers on student
found texts

7. express themselves by creating
or performing a work of art using
appropriate processes, media,
tools, and techniques.

analyze and performe four
prepared readings in different
genres; perform an impromptu
with "found text”

In-class performances

8. Demonstrate skilis of effective
communication and analysis

analyze and perform four
prepared readings in different
genres; critique live public
performances and become adept
at critiquing and guiding peers in
performing text

Analysis papers; performance
critiques; weekly log of class
activities and reflective
journal

Course Characteristics

Creative Expression courses will engage students
in a studio or practice component appropriate to
the art form that allows active student expioration
and use of the creative process, in refiection on
both the art form and the creative process that
produces it, and in attendance at university or

local art events or activities. .

In-class performances and on or off-campus
performance attendance and assignments
associated with both.
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Bliicpriiit for Cultural Inte

Course number and title:

Credjt Hours: 3
" Course type [survey, lecture, seminar, lecture-with-lab, studio, practicum or other {specify]]:
Prereguisites: EYE and College Writing or concurrent

Course Description

Learning Outcomes

[Note: all Cl courses should engage students in cutcome 4 and any 2 of the other outcomes.]

Phase | . Phase
Core Learning Qutcomes Department Learning Qutcomes | Student demonstrates
After completing a Cl course After completing a Cl course learning by .
students will: students will:

1. understand how people make
sense of their lives and their world
through the production of cultural
representations such as ritual
practices, artistic creations, and
other products and performances;

2. analyze and evaluate cultural
representations in historical and
disciplinary context, with the
understanding that standards of
evaluation are themselves
historically produced and
contingent;

3. identify ethical issues raised by
cultural representations, including
what they suggest about students in
their diverse roles;

4., demonstrate skills of effective
communication and analysis.
Course

Course Characteristics

Cultural Interpretation courses will engage See above.
students in the analysis of cultural representations
that draw on a variety of textual forms (from art,
literature, music, philosophy, religion).

Cultural interpretation courses will involve See above.
emphasis on oral or written assignments that

12




develop critical thinking.

th thei a‘a-,go;ﬁg
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print: (ENG 299)

ENG 299 Literature and History

Course Description: This course em phasizes oral and written analysis and interpretation of literary and

other _cultu ral texts within and across historical contexts. it provides a broad introduction to the

concepts of fiterary history and periodization as these are understood within the discipline and

familiarizes students with the basic terms and methods of literary analysis. By situating literary works

within their own historical milieu and then juxtaposing them with works in other eras, the course frames

literary and other textual and cultural representations as problems of interpretation or form, asking how

meaning changes when the context for reading does or how changes in culture have resulted in

different forms, themes, or genres.
Prerequisites: College Writing and EYE

Rotation: Every semester, multiple sections

Class Size: 25

General Education: Cultural Interpretation

Learning Outcomes:

Students successfully completing a Literature and History course will

' Number of Credit Hours: 3

Core Learning Qutcomes

Literature and History Learning
Outcomes

Student demonstrates
learning by

1. understand how people make
sense of their lives and their world
through the production of cultural
representations such as ritual
practices, artistic creations, and
other products and performances;

Use literature to explore human
experiences and analyze them

2. analyze and evaluate culturat
representations in historical and
disciplinary context, with the
understanding that standards of
evaluation are themselves
historically produced and
contingent;

Analyze and evaluate literary texts
in their own historical contexts and
their value and meaning in other
contexts

3. identify ethical issues raised by

cultural representations, including
what they suggest about students
in their diverse roles;

Explain how literary meaning and
form relate to social and ethical
cancerns

4. demonstrate skills of effective
communication and analysis.

Use written and oral skills
effectively for literary
interpretation

14




ENG 299 Course Characteristics:

g

The course combines lecture and class discussion.

Writing is assigned as both a mode of learning and a vehicle for assessment.

Rather than merely inciude readings from different eras, the course emphasizes historical context
and history in order to highlight the origin, development, and change of forms, themes, methods,
aesthetics or value. Thus, each course will include literary texts from at least three, clearly distinct
historical periods, but will also treat those texts as cultural representations at a specific historical
moment. At least one of the historical periods should be prior to 1700.

While literature is the focus, the course should relate literary texts to other kinds of writing {e.g.,
philosophy, theology, criticism, etc.) or to other cultural forms and representations from the period
(e.g., from art, music, film, etc.}). The goal is to develop the students’ understanding of the era, the
texts it produces, and its standards for evaluation so that they can distinguish it from other eras and
the work and standards they produce. To do this, it may be helpful to trace a trope, theme, form,
etc. across several historical contexts.

15



SAMPLE 0

Course number and title:

Credit Hours:

Ct:;urse type [survey, lecture, seminar, lecture-with-lab, studio, practicum or other {specify}]:
Prerequisites: College Writing and EYE, or concurrent; Quantitative Reasoning, or concurrent
Course Description

Learning Qutcomes

Phase Phase Il
Core Learning Outcomes Department Learning Outcomes Student demonstrates
After completing an SE course After completing an SE course learning by
students will: students will:

1. articulate the boundaries of
science and how science differs
from other disciplines both in
content and methodoiogy including
how scientists create knowledge of
natural processes through scientific
methods;

2. identify ethical issues involved in
the practice and application of
science;

3. discuss the relevance of science
in their fives and how it may affect
them in their public and private
roles;

4. understand and be able to use
the vocabulary and concepts of the
science, building science literacy
regarding natural processes in the
world;

5. use quantitative reasoning skills
in the solution of science problems;

6. discuss the strengths and the
limitations of the sciences, and
recognize that scientists differ in
their interpretations of data;

7. demonstrate skilis of effective
communication and analysis;

Course Characteristics

Students will be introduced to science literature

16




and some of the means of accessing it.

A science exploration course will include the
equivalent of three credits of lecture and one
credit of laboratory. The iab will provide hands-on
activities that complement the lecture part of the
course,

The CCC encourages departments to align ¢

g : r gatlon'm*degree program assessment through ASL ¥s and then' annual program revie
is nﬂcourgged in the form of avcudmg du plicatlon of effort and/ or reporting Departments

may import information from their ASLP’s to the Core blueprint and vice-versa.
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Course number and title: BIO 107 Biological Principles Il: Evolution, Biodiversity, Ecology

Credit Hours: 3
Course type lecture and lab
Prerequisites: EYE, College Writing, Quantitative Reasoning, or concurrent

Course Description

Biological Principles Il {BIO 107} is the second course in USM’s introductory biology sequence, and the
laboratory portion is integrated with the lecture part of the course. Whereas the first semester (BIO
105K) focuses primarily on introductory cellular and molecular biology, the second semester
concentrates on introducing the biology of organisms. We will discuss evolutionary concepts and survey
members of kingdoms that include prokaryotes, “protists”, plants, fungi, and animals, examining
diversity and ways these organisms have solved the problems of survival and reproduction. We also will
discuss fundamental ecological principles. The course is designed to provide you with a basic framework
necessary to pursue upper division courses that specialize on particular topics or organisms; therefore,
we do not spend much time on any one subject (i.e., we move quickly and do not delve into much
detail).

Learning Qutcomes

Phase Phase Il
Core Learning Outcomes BIQ 107 Learning Outcomes Student demonstrates
After completing an SE course After completing BIO 107 learning by
students will: students will:
1. articulate the boundaries of BIO 107 adopts the Core Completing written report,
science and how science differs outcomes as the course especially section II: Why is
from other disciplines bath in outcomes this species endangered?

content and methodology including
how scientists create knowledge of
natural processes through scientific
methods;

2. identify ethical issues involved in
the practice and application of
science;

3. discuss the relevance of science
in their lives and how it may affect
them in their public and private
roles;

4. understand and be able to use
the vocabulary and concepts of the
science, building science literacy
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regarding natural processes in the
| world;

5. use quantitative reasoning skills
in the solution of science problems;

6. discuss the strengths and the
limitations of the sciences, and
recognize that scientists differ in
their interpretations of data;

7. demonstrate skills of effective
communication and analysis;

Course Characteristics

Students wilt be introduced to science literature See above
and some of the means of accessing it.
A science exploration course will include the See above

equivalent of three credits of lecture and one
credit of laboratory. The lab will provide hands-on
activities that complement the lecture part of the
course.

Assessment of student learning in relation to the outcomes:

Biology will focus its first assessment efforts on outcome 1. They will focus on the written report on
species extinction which is assigned in all BIO 107 sections. Specifically, student learning on outcome 1
will be assessed in relation to the following portion of this assignment:

Section 1I: Why is the species endangered? This section requires you to think about environmental,
social and political issues. If we do not know reasons for the species” decline explicitly, hypothesizée
about those reasons based an what is known about the area (e.g., if the species lives in the Amazon
Basin, habitat destruction due to logging or ranching might be a good explanation for its demise}.
Consider problems occurring where the species lives and speculate on how those problems impact the
organisms. You should analyze the information you find; don't just regurgitate it back to the reader.

Biology faculty design a rubric to determine the extent to which students demonstrate the ability to
distinguish the “environmental, social, and political issues” involved in a particular species’ endangered
status and to explicitly articulate how these differing perspectives {scientific, social, political) frame the
issues involved. Rubrics will be applied to a sample of student work each year to track student
achievement of the outcome.
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Course number and title:

Credit Hours:

Course type [survey, lecture, seminar, lecture-with-lab, studio, practicum or other {specify)]:

Prerequisites: College Writing and EYE, or concurrent;

Course Description

Learning Qutcomes

[note: all SCA courses must engage students in outcome 5 and any three of the other outcomes.]

Phase |

Phase Il

Core Learning Outcomes
After completing an SCA course
students will:

Department Learning Outcomes
After completing an SCA course
students will:

Student demonstration of
learning

1. have knowledge of one or more
socio-cultural systems over time or
across the world;

2. employ one or more conceptual
frameworks and understand one or
more disciplinary methods that
shed light on human behaviors in
social contexts

3. describe ethical issues and the
effects of behaviors associated with
relevant public and private roles
students may experience [e.g.,
community member, family
member, consumer, producer}.

4, describe how conflicts in the
world develop from differing
interpretations of events over time
or across cultures.

5. demonstrate skills of effective
communication and analysis.
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Example Course Biueprint: SOC 100
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Course number and title: SOC 100 Introduction to Sociology

Prerequisites: EYE and College Writing (or concurrent}
Course type: lecture and discussion

Course description: The fundamental concepts, principles, and methods of sociology; analyzes the
influence of social and cultural factors upon human behavior; evaluates effect of group processes, social
classes, stratification, and basic institutions on contemporary society. Satisfies Core Socio-cultural
Analysis requirement. ‘

Core and Course Outcomes_A stated goal of our program is to help students develop what C. Wright Mills called the
sociological imagination. “The sociological imagination enables us to grasp history and biography and the relations
between the two within society” (Mills 1959: 6). To this end, in SOC 100 students will have the opportunity to achieve

the following outcomes at an introductory level.

Core Learning Cutcomes for
Sociocultural Analysis

After completing an SCA course
students will:

Learning Cutcomes for SOC 100
After completing SOC 100
students will:

Student demonstrates learning
by:

1. have knowledge of one or
more socio-cuftural systems over
time or across the world;

Identify many of the social
structures and processes that
define the modern world and
shape our everyday lives;

Formal exam

2. employ one or more
conceptual frameworks and
understand one or more
disciplinary methods that shed
light on human behaviors in
social contexts

apply the basic concepts,
theories and methods of
sociology;

Formal exam

3. describe ethical issues and the
effects of behaviors associated
with relevant public and private
roles students may experience
{e.g., community member,
family member, consumer,
producer).

describe actions you could take
to create a more equitable,
democratic and sustainabie
society;

Informal exercises and
Focus questions

4. describe how conflicts in the
world develop from differing -
interpretations of events over
time or across cultures.

Apply selected sociological
concepts, theories and methods
to understand contemporary
social issues and your own life;

Formai exams, exercises and
Focus questions
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5. demonstrate skills of effective
communication and analysis.

Read and study more critically
and effectively and communicate
about sociological issues more
analytically and persuasively.

Focus questions, exercises and
exams

Course Characteristics

Socio-cultural Analysis courses will involve
- emphasis on oral or written assignments that

develop critical thinking

See all assignments above
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